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ABSTRACT: This study aims to investigate the correlation between Autism Spectrum
Disorder (ASD) and creative processes, understood as fundamental elements for
strengthening Inclusive Education from the perspective of the teaching and learning
process. To achieve this purpose, a qualitative methodological approach was adopted,
encompassing bibliographic and documentary research, as well as descriptive and
exploratory analyses of scientific articles and theses related to the topic.
Complementarily, a case study was developed based on the monitoring of a student with
ASD, allowing for practical observation of the implications of creativity in the school
context. Data collection focused on January 2025, the period in which the literature
review was systematized. The results revealed a broad academic production that
recognizes creativity as a pedagogical resource capable of enhancing the teaching and
learning process of children with ASD, reinforcing its relevance for inclusive practices.
The data analysis allowed for a deeper understanding of the relationship between ASD
and inventive processes, highlighting both contributions and gaps in the literature. It is
concluded that valuing creativity, articulated with the cognitive specificities of students
with ASD, constitutes a promising path for the construction of more inclusive and
effective pedagogical strategies. Furthermore, the study points to the need for future
research that expands the discussion on innovative methodologies and educational
practices that favor the integral development of these individuals in the school
environment.

KEYWORDS: Autism Spectrum Disorder (ASD). Divergent Thinking. Inclusive
Education.
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PENSAMENTO DIVERGENTE E TRANSTORNO DO ESPECTRO AUTISTA
(TEA): CAMINHOS PARA O PROCESSO DE ENSINO E APRENDIZAGEM
NO CONTEXTO ESCOLAR

RESUMO: Este estudo tem como objetivo investigar a correlagao entre o Transtorno do
Espectro Autista (TEA) e os processos criativos, compreendidos como elementos
fundamentais para o fortalecimento da Educac¢do Inclusiva na perspectiva do processo de
ensino e aprendizagem. Para alcangar tal proposito, adotou-se uma abordagem
metodoldgica qualitativa, contemplando pesquisa bibliografica e documental, além da
realizacdo de andlises descritivas e exploratdrias em artigos cientificos e teses
relacionadas a tematica. Complementarmente, desenvolveu-se um estudo de caso a partir
da monitoria de um discente com TEA, permitindo observar de forma pratica as
implicagdes da criatividade no contexto escolar. O levantamento de dados concentrou-se
no més de janeiro de 2025, periodo em que se sistematizou a revisdo da literatura. Os
resultados evidenciaram uma ampla producao académica que reconhece a criatividade
como recurso pedagogico capaz de potencializar o processo de ensino e aprendizagem de
criancas com TEA, refor¢ando sua relevancia para praticas inclusivas. A analise dos
dados possibilitou aprofundar a compreensdo da relacdo entre o TEA e os processos
inventivos, destacando tanto contribui¢des quanto lacunas existentes na literatura.
Conclui-se que a valorizagao da criatividade, articulada as especificidades cognitivas de
estudantes com TEA, constitui um caminho promissor para a constru¢do de estratégias
pedagogicas mais inclusivas e eficazes. Ademais, o estudo aponta para a necessidade de
futuras pesquisas que ampliem a discussdo sobre metodologias inovadoras e préaticas
educativas que favoregam o desenvolvimento integral desses sujeitos no ambiente
escolar.

PALAVRAS-CHAVES: Transtorno do Espectro Autista (TEA). Pensamento
Divergente. Educacao Inclusiva.

INTRODUCTION

This study aims to analyze the correspondence between Autism Spectrum
Disorder (ASD) and divergent thinking! — here called the “creative process” — as a
fundamental principle for the development of Inclusive Education in the school context.
Creativity, understood as the ability to produce new ideas, solutions, and expressions, is
considered an essential dimension for strengthening inclusive pedagogical practices, as it
allows students with ASD to have access to more meaningful learning experiences

adapted to their specific needs.

1 Divergent thinking is characterized by the production of multiple solutions to the same problem, without the need to
converge on a single correct answer. In the school context, it manifests itself as an essential skill to stimulate creativity
and innovation among students (David et al., 2014).
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In this sense, understanding how the creative process can be mobilized in the
school environment contributes to the construction of strategies that value individuality
and expand opportunities for cognitive, social, and emotional development, articulating
the aesthetic, playful, and inventive dimension of the subject with formal curricular
requirements. The relevance of this investigation lies in an educational scenario marked
by constant challenges in the implementation of school inclusion, in which tensions are
still observed between the normative discourse of rights and the concrete conditions of
schooling for atypical students. This situation becomes particularly evident when

considering that

[...] inclusion/exclusion becomes more apparent after entering the
school environment, where confrontations with structural, attitudinal,
formative, conceptual, and human barriers begin daily. A differentiated
social construction around the individual with a disability is necessary
(Godim; Sobral, 2019, p. 13).

Given this panorama, the inclusive school is called upon to reorganize its cultures,
policies, and practices, shifting from a model centered on homogenization to a perspective
that recognizes and embraces diversity as a structuring axis of pedagogical work. In this
direction, Olivati and Leite (2019, apud Godim, 2025, p. 9), as well as Pletsch and Souza
(2021, apud Godim, 2025, p. 9), Pletsch, Souza and Orleans (2017, apud Godim, 2025,
p. 9) and Xavier (2018, apud Godim, 2025, p. 9), highlight that inclusive schools should
organize educational methodologies and practices adjusted to the conditions and learning

pace of each student, in order to favor their participation and knowledge construction.

In this context, creativity is configured as a central category for thinking about
pedagogical practices that break with strictly normative models of academic performance,
enhancing languages, modes of expression and forms of interaction that are often more
accessible and powerful for students with ASD. Based on this, the methodological
approach adopted is grounded in qualitative research, with bibliographic and
documentary research, in addition to conducting a case study within the scope of the

Academic Scholarship Program for Inclusion in Basic Education (PIBASic)?, linked to

2 Monitoring activities that encourage the expansion of practical and theoretical knowledge about the inclusive process
with students who are the target audience of Special Education (PEE) in all educational and training experiences carried
out at the Application School of the Federal University of Para (UFPA, 2026, p. 3).

ASSUMPCAO, C.D.R. Divergent thinking and autism spectrum disorder (asd): pathways for the teaching and @@@@
learning process in the school contexto. Comunicagdo Oral. Anais — V Congresso Nacional de Educagdo na v N ND
Contemporaneidade, Natal/RN, v. 3, n. 1, p. 01-20, mai./2026.

3



ANAIS DO CONGRESSO NACIONAL DE
EDUCACAO NA CONTEMPORANEIDADE

V CONEC V.3 N.1-2026 DOI: 10.47538/CONEC-2026.01 ISSN: 3085-6396

- EVENTO ON-LINE «

EDITORA
AMPLAMENTE
L____s____]

the Inclusive Education Coordination of the Application School of the Federal University

of Para.

The data collection period was concentrated in January 2025, allowing the
observation of pedagogical practices and creative manifestations of a student with ASD
in a real schooling situation, which gave empirical density to the analysis. This practical
experience made it possible to relate the empirical observations with the theoretical
frameworks, expanding the understanding of how the inventory process can be

incorporated into inclusive educational practices (Marques; Melo, 2020, p. 173).

In this, the systematic literature review revealed that creativity is frequently
pointed out as an element capable of favoring the integral development of children with
ASD, expanding their possibilities of expression and learning. Just as BRAZIL (2009
apud Amaral (2024, p. 23) understands the inclusive early childhood education
curriculum as a “set of practices” that articulates children’s experiences and cultural,
artistic, and scientific knowledge, in order to recognize their differences as the axis of
pedagogical organization. By inscribing creativity in this curricular horizon, the
understanding of art and aesthetic expression shifts from a peripheral place to a

structuring place in learning experiences.

In this context, Carnielli (2021) emphasizes that autism constitutes an integral part
of the subject’s identity, permeating their interactions with the world and, therefore,
cannot be dissociated from their way of learning and creating. This perspective reinforces
the importance of considering the creative process as an inseparable dimension of the

school experience of students with ASD, since

The development of higher psychological functions is directly related
to cultural and creative practices, with the school being a privileged
space for this process (Vygotsky, 1998, p. 75).

Thus, the analysis of observed practices and collected data shows that the creative
process should not be reduced to a mere means of occupation or distraction, but rather
recognized as a pedagogical strategy capable of triggering new knowledge and innovative
practices, articulating with inclusion policies and the right to quality education.

Creativity, when intentionally and planned, can contribute to the development of
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cognitive, social, and emotional skills, as well as fostering students' autonomy and self-
esteem. In this sense, divergent thinking is configured as a pedagogical tool that values
artistic and expressive manifestations, recognizing them as an integral part of the learning

process and not as secondary or accessory activities.

Given this panorama, this study seeks to contribute to the field of Inclusive
Education by highlighting that creativity, articulated with the cognitive specificities of
students with ASD, constitutes a promising path for the construction of more equitable
and effective pedagogical practices, aligned with a perspective of human rights and
educational justice. The analysis of the data obtained allows for a deeper understanding
of the relationship between creativity and ASD, in addition to identifying gaps and
opportunities for future research in the area, especially with regard to the systematization
of creative methodologies and teacher training sensitive to divergent thinking. By
recognizing the uniqueness of each student within the spectrum, it becomes possible to
develop strategies that respect their individualities and enhance their abilities, thus

strengthening the school's ethical and social commitment to inclusion.

THEORETICAL FRAMEWORK

This study is anchored in the interface between Autism Spectrum Disorder
(ASD)?, creativity/divergent thinking, and Inclusive Education, understanding artistic
expressions as a structuring axis of pedagogical processes that respect the uniqueness of
atypical students. The most recurrent artistic expressions among students with ASD
include painting, dance, drawing, music, and sculpture, although they can expand to other
creative modalities, in which significant ease in artistic activities is observed, with the
ability to create, produce, and invent to meet their own desires or express feelings and

perceptions (Luiz et al., 2024).

3 Autism Spectrum Disorder (ASD) is a complex neurodevelopmental condition involving challenges in social
communication and repetitive behaviors. Understanding its etiology, diagnosis, and therapeutic interventions has
advanced significantly in recent years, allowing for greater accuracy in early identification and the development of
support strategies (Saraiva et al., 2024).
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From this perspective, creativity reveals itself as a skill present in many atypical
children, and can be stimulated in different contexts, especially in the school environment,
from Early Childhood Education to High School, even though in many institutions
creative capacity is gradually devalued, compromising its formative potential. According
to Ainscow (2007), inclusive education is not limited to the physical presence of students
in the same space, but implies ensuring meaningful and quality learning opportunities,
which reinforces the need for pedagogical practices that stimulate creativity and value

diversity.

From the point of view of human development, the autistic child is in a constant
learning process, in which each sensory experience — what they feel, smell, touch, hear
and see — shapes their senses and expands their understanding of the world, requiring, in
the school context, an active and dynamic process that needs stimuli that challenge them
to face their own difficulties, transforming their atypical condition into potential
(Carolyna et al., 2023, p. 5). This concept directly dialogues with Vygotsky's historical-
cultural perspective, understanding that conscious human personality is the result of
social relations, with school education — as an intentionally organized social relationship
— being central to the subject's development (Teixeira; Barca, 2019, p. 74). In this sense,
the school assumes a fundamental role by offering pedagogical practices that value and
enhance such manifestations, recognizing art as a privileged channel of expression and
communication, and inscribing creativity as a constitutive dimension of the curriculum

and not as a peripheral or merely recreational activity.

The specific literature on ASD, creativity, and emotions deepens this
understanding by highlighting the pedagogical and therapeutic character of creative
productions. In the work Autism Spectrum, Creativity and Emotions, written by Edward
Ziff and Elisabete Konkiewitz, a relevant debate is observed regarding the relationship
between creativity and ASD, highlighting the importance of art therapy, music therapy,
and school inclusion as practices that favor the student's integral development. The
authors emphasize that creative expressions can play a therapeutic and educational role,
allowing individuals to express emotions, process experiences, and learn through their

artistic production, thus redefining creativity as a means of accessing knowledge and
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social interaction. This perspective is corroborated by Sternberg (2006, p. 89), who states
that creativity is a form of practical intelligence, capable of transforming experiences into
knowledge and promoting new forms of social interaction. In this sense, creativity in the
autism spectrum should not be seen merely as an artistic skill, but as a pedagogical and
therapeutic resource that contributes to learning, strengthening autonomy, and the very

identity construction of the autistic individual.

When analyzing the meanings and functions of Art, it becomes possible to
understand the artistic production process in its entirety, involving producers, artisans,
actors, painters, writers, and other creators, as well as the works and productions that
become means of communication and cultural dissemination (Ferraz; Fusari, 2009, p. 57).
In the context of Basic Education, especially Early Childhood Education, creativity is
widely required, as it contributes to the development of imagination, critical thinking, and
problem-solving, constituting an indispensable dimension for the child's integral
development. However, research indicates that, from Elementary School I onwards, this
skill tends to be discouraged or underdeveloped (Redpsi; Carolyna et al., 2023 & Luiz et
al., 2024), revealing a tension between normative school practices, centered on the
homogenization of performance, and inclusive proposals that value the diversity of ways
of being, thinking, and learning. Criticism of this devaluation of creativity reinforces the
need to place divergent thinking back at the center of inclusive pedagogical practices,

recognizing them as legitimate means of knowledge construction.

In this context, creativity is understood as a process that emerges from the
interaction between the individual, domain, and field, requiring the school to recognize
and value this potential as a way to promote inclusion and meaningful learning. The
development of this research has shown that creativity, that is, the divergent process of
the student with ASD, can significantly contribute to the teaching and learning process,
using artistic expressions as pedagogical tools. The collection and analysis of these
productions allow for curricular adaptations that enhance the educational process,

transforming artistic potential into a didactic resource.

Creativity is a process that emerges from the interaction between the individual,

domain, and field, and it is essential that the school recognizes and values this potential
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as a way to promote inclusion and meaningful learning (Csikszentmihalyi, 1996, p. 45).
By articulating these theoretical contributions, the theoretical framework consolidates the
understanding that divergent thinking, far from being an accessory attribute, constitutes
a structuring dimension of Inclusive Education aimed at students with ASD, requiring
pedagogical practices that integrate art, sensitivity, and formative rigor in an educational

project committed to justice and equity.

METHODOLOGY

This investigation adopted an integrative methodological approach of a qualitative
nature, in line with the understanding that this type of research is particularly suitable for
the study of educational and social phenomena in their complexity, with an emphasis on
the subjective dimension of the subjects and the multiple layers of reality in which they
are embedded. According to Minayo (2001, p. 23), qualitative research seeks to
understand social phenomena in their complexity, valuing subjectivity and the multiple
dimensions of the reality investigated, which is directly consistent with the objectives of
this study, aimed at the in-depth analysis of formative processes, unique experiences, and

pedagogical practices mediated by assistive technology.

In this respect, the integrative research was thus structured in three main stages —
bibliographic review, participant observation, and the development of an assistive
technology (AT) called a mood board — conceived in an articulated and complementary
manner, in order to integrate theoretical foundations, understanding of the empirical
context, and the development of a resource applied to the reality investigated. The choice
of this integrative methodological structure aimed to ensure analytical density, internal
coherence, and scientific rigor, providing a systematic approach between theory and

practice, as well as a contextualized interpretation of the data produced.

LITERATURE REVIEW

The literature review was conducted using a qualitative approach, as per Menga

& André (1986), who emphasize the importance of systematic observation and careful
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analysis of the elements identified by the researcher. Twenty-one studies on creativity

were identified, of which only eight established a direct relationship with Autism

Spectrum Disorder (ASD), as shown in Table 1 below:

Table 1 — Summary of Literature Review.

Creativity and Autism Spectrum Disorder (ASD)

Title Authors
ear
Educagdo inclusiva: contexto internacional e implicagdes para .
. Ainscow
007 0 Brasil.
Estudantes com Transtorno do Espectro do Autismo (TEA) na Barbosa et al
018 escola: desafios para a agdo educativa compartilhada. ‘
Arte e Expressao: Explorando o Talento Criativo de Criangas .
023 Autistas Redpsi; Carolyna et al.
023 O processo de ensino aprendizagem das criangas autistas. Carolyna et al.
024 Autismo e Realidade. Luiz et al.
Espectro do Autlsmg, CrlathlldE.lde e Emocdes: talentos e Konkiewitz; Ziff
025 oportunidades criativas.
025 O Aluno Autista e o Processo de Aprendizagem. Brito et al.
025 Educacgéo inclusiva e diversidade. Ramal

Source: Prepared by the Author (2026).

This step made it possible to identify gaps in the literature and understand how

creativity is approached in different educational contexts, since

The literature review is essential to situate the researcher in the
state of the art and guide the development of the investigation,
allowing the study to be inserted into an already consolidated
scientific field and, at the same time, propose new perspectives

(Gil, 2008, p. 45).

The theoretical data collected indicated that atypical students tend to present

frequent imaginative processes in their school routine, especially in interactions with their

peers. Creativity, as a learned skill, constitutes a means of communication for students

with ASD, considering the peculiarity of their spectrum. In this sense, Alencar & Fleith

(2003, p. 42) emphasize that stimulating creative thinking favors not only problem-

solving, but also the construction of pedagogical environments more open to diversity, in
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which each student can express their singularities. This perspective is reinforced by
Vygotsky (1998, p. 75), who states that "imagination is not just a product of fantasy, but
an essential function of human thought, capable of transforming reality and creating new

forms of action”.

In addition, recent studies have shown that creativity can be considered a
pedagogical tool for inclusion, as it allows students with ASD to express their potential
in an authentic and innovative way. According to Craft (2005, p. 19), creativity in
education should be understood as a continuous process of meaning-making, in which the
student is the protagonist of their learning. This view aligns with the inclusive perspective,
recognizing that each child has a unique repertoire of skills and expressions that should
be valued in the school environment. The systematized literature also shows that the
development of creativity in students with ASD is directly related to the stimulation of
differentiated pedagogical practices, and that creativity is a skill that can be cultivated
through environments that favor experimentation, curiosity, and freedom of expression
(Runco, 2014, p. 27). In this context, the teacher's role is fundamental, as it is up to them
to create conditions so that the autistic student can explore their ideas and transform them

into meaningful productions.

Therefore, the literature review not only supports this study but also points to the
need to understand creativity as an inseparable dimension of the teaching-learning
process in inclusive contexts. The analysis of the research consulted confirms that the
inventory process or divergent thinking, understood as the student's creative capacity,
constitutes a pedagogical resource capable of expanding learning possibilities and
strengthening Inclusive Education, by recognizing and valuing the multiple ways of being

and learning.

PARTICIPANT OBSERVATION AND CASE STUDY

Next, the second methodological step consisted of participant observation, carried

out at the Application School of the Federal University of Para (EAUFPA), through
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PIBASic*. This technique allowed for direct monitoring of the school routine of a 7-year-
old student with Autism Spectrum Disorder (ASD) and Attention Deficit Hyperactivity
Disorder (ADHD), during the month of January 2025, which can be seen in figure 1

below:

Figure 1 — PIBASic/EAUFPA Monitoring.
Source: Prepared by the Author (2025).

Participant observation, according to Angrosino (2009, p. 32), allows the
researcher to capture nuances of behavior and social interactions that would be difficult
to perceive through exclusively quantitative instruments, favoring the apprehension of
subjective aspects of learning and creativity. Systematic insertion into daily school life
made it possible to experience the educational environment and record spontaneous
manifestations that emerge in the pedagogical process, ensuring greater analytical depth
and scientific consistency to the investigation, in line with Minayo (2001, p. 23), who
highlights the relevance of this technique to understand the complexity of social

phenomena and interpret the meanings attributed by subjects to their actions.

The case study was developed from the monitoring carried out with the
aforementioned student, allowing us to analyze how creativity manifests itself in different
areas of knowledge. Yin (2015, p. 18) points out that the case study is an appropriate

methodological strategy for investigating contemporary phenomena in depth, especially

4 Academic Scholarship Program for Inclusion in Basic Education (UFPA, 2026, p. 1).
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when the boundaries between the phenomenon and the context are not clearly defined.
This approach made it possible to understand how the inventory process fits into the

school routine and contributes to the student's academic progress.

The analysis also showed that the case study, combined with participant
observation, offers a holistic view of the phenomenon, allowing the identification of both
the elements that favor creative development and the obstacles that hinder its full
expression. From this, the observations made proved that the student has a high degree of
creativity, especially in the Arts, using his productions as a form of communication and
interaction with school contexts. This inventory process is not restricted to artistic
manifestations, but extends to other areas of knowledge, demonstrating the student's
ability to appropriate diverse concepts to elaborate his productions. This finding
reinforces the idea that creativity, when stimulated in inclusive environments, can become

an essential pedagogical resource for the student's integral development.

ASSISTIVE TECHNOLOGY: APPLICATION OF THE MOOD BOARD

Furthermore, the collected data were analyzed in light of the concept of Assistive
Technology (AT), defined by Judge, Floyd, and Jeffs (2008, p. 24) as tools that assist in
daily activities and in the development of sensory areas of communication and interaction.
In this context, the pedagogical resource called "color notebook" was developed,
conceived as an AT intended for collecting the student's artistic expressions, allowing for
the systematization and analysis of their creativity in a structured way, as shown in Figure

2 below:

ASSUMPCAO, C. D. R., 2025, p.20 B (assumpcio, . . n,zaz‘;‘ p.1)

St

o a e
.br/43965624250135365%
A

Figure 2 - Mood Board (Color Notebook).
Source: Assumpgao (2025, pp. 1 and 20).
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This pedagogical resource, while serving as a record-keeping tool, also acts as a
methodological research instrument, as it allows for critical observation and the
organization of creative productions in a format that favors qualitative analysis, as

illustrated in figure 3 below:

(R O R )

tps: / /lattes.cnpq.br/4396562425013536, ips:/ /lattes.cnpq.br/ 4396562425013536

Figure 3 - Mood Board (Color Notebook).
Source: Assumpgao (2025, pp. 12-13).

The planning of the “color notebook™ was based on the theoretical and empirical
data collected, considering that the imaginative process can vary significantly among
students with ASD. Individualized analysis proved essential to ensure that the resource
was adequate to the specific needs of the student, respecting their uniqueness and creative
potential. According to Nakamura & Csikszentmihalyi (2002, p. 89), the development of
creative functions is directly related to cultural and pedagogical practices that favor
adaptation and the construction of new knowledge, reinforcing the importance of
resources that stimulate imagination and expression. In this sense, the “color notebook”
is not limited to being a data collection instrument, but assumes an active role in

promoting creativity as an integral part of the teaching and learning process.

To complement the analysis and organize the data collected through the color
notebook, a mood board was developed, a visual resource that systematizes images, texts,
and graphic elements in order to represent concepts and ideas in an integrated way.

According to Miro (2025), a mood board is a tool capable of evoking the particular styles
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and tones of a project, allowing the organization and interpretation of creative expressions

in a dynamic and contextualized manner, as represented in figure 4 below:

ASSUMPCAQ, C. D. R., 2025, p.14, ASSUMPCAO, C. D. R., 2025, p.15)

Figure 4 - Mood Board (Color Notebook).

Source: Assumpgao (2025, pp. 14-15).

The use of this resource fostered a critical observation of how student creativity
can be worked on pedagogically, offering concrete support for the development of
innovative and inclusive teaching strategies. In addition, the mood board functioned as a
space for aesthetic and methodological experimentation, in which the student's
productions were reinterpreted and contextualized, broadening the understanding of their
divergent thinking and strengthening the academic analysis of the role of creativity in the

teaching and learning process of students with ASD.

The analyses carried out were recorded on the mood board, constituting a
theoretical and visual basis for understanding how creative manifestations relate to the
teaching and learning process. The systematization of the data allowed us to identify
potential and difficulties, as well as point out ways to re-signify pedagogical resources.
Content analysis is a technique that makes it possible to interpret qualitative data
rigorously, ensuring greater validity to the conclusions obtained (Bardin, 2011, p. 37). In
this way, the visual and written records not only documented the creative productions,
but also became instruments for critical reflection, contributing to the construction of
more inclusive educational practices and to strengthening the relationship between

creativity and learning in students with ASD.
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RESULTS AND DISCUSSION

Given this, the results obtained from participant observation, combined with a
literature review and the development of Assistive Technology (AT) via mood board,
called the "color notebook," show that the use of artistic expressions as a structuring axis
of the pedagogical process with students with ASD significantly enhances subjective
expression, communication, and engagement in school activities. The systematic analysis
of artistic productions and interactions observed in an educational context reveals that
when students with ASD are stimulated through intentionally organized visual, tactile,
and symbolic resources, there is an increase in their participation in the proposed tasks,
as well as greater initiative in exploring materials and creating original productions. These
results are consistent with the premise that qualitative research, by valuing subjectivity
and the multiple dimensions of reality, is particularly suitable for capturing nuances of
this complex formative process, which is not reduced to quantitative performance
indicators, but involves meanings, affections, ways of being and existing in the school

space, captured through the mediation of the mood board as assistive technology.

From the perspective of analyzing empirical evidence, it was found that the mood
board, as an assistive technology designed from consolidated theoretical frameworks,
acted as a symbolic mediator of school knowledge between the student with ASD and the
teacher, allowing the organization of images, colors, textures, and themes that directly
relate to the subject's interests and needs. Participant observation revealed that the
presence of a resource structured around significant visual elements favored self-
regulation, the predictability of routines, and the construction of a more welcoming
environment, in which the student felt safer to experiment, create, and express
themselves. The articulation between these findings and the literature in the field indicates
that the intentional organization of the pedagogical environment, mediated by assistive
technologies, contributes to the reduction of communication and attentional barriers, as
well as to the construction of individualized learning paths, consistent with the principles

of Inclusive Education.

The triangulation between data from the literature review, participant observation,

and the creation of the mood board reinforces that the creativity of students with ASD,
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frequently expressed in drawings, color combinations, image choices, and visual
narratives, can be converted into a powerful teaching and learning tool. In situations
where the student was invited to select elements to compose the mood board, an increase
in interaction with peers and the teacher was observed, in addition to evidence of
strengthened autonomy in aesthetic and thematic decision-making. These results are
consistent with conceptions that understand creativity as an emergent process of
interaction between the individual, domain, and field, insofar as the school context, by
recognizing and legitimizing such productions, expands the space for the circulation of
the student's creations, attributing pedagogical and social value to them. Thus, the
empirical data support the thesis that creativity is not an appendix to the educational

process, but a constitutive dimension of meaningful learning for subjects with ASD.

Another relevant aspect identified in the results concerns the redefinition of
teaching practices based on the use of mood boards as assistive technology. The analysis
of pedagogical actions shows that, by incorporating this resource into their planning,
teachers began to organize activities that engage more directly with the sensory
experience and visual language of the student, shifting the focus from homogeneous
practices centered solely on orality and writing to more diversified and accessible
proposals. This movement resulted in the flexibility of objectives, the diversification of
materials, and the adoption of mediation strategies that are more responsive to the
singularities of students with ASD. In terms of theoretical and methodological discussion,
these findings reinforce the importance of understanding assistive technology not only as
a compensatory instrument, but as a device that reconfigures the curriculum, making it

more open, inclusive, and sensitive to differences (Godim; Barca, 2025).

Finally, the discussion of the results allows us to affirm that the integrative-
qualitative methodological approach adopted, as outlined by Minayo (2001, p. 23),
proved adequate for understanding the complexity of the interactions between students
with ASD, assistive technology, and the school context, since it made it possible to unveil
subjective, relational, and symbolic dimensions that go beyond merely functional
descriptions of the use of the resource. Thus, the findings presented here consolidate the

understanding that the integration between art, creativity, and assistive technology,
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mediated by a rigorous methodological design, constitutes a promising path to improve
the school inclusion processes of students with ASD, contributing to the advancement of
the field of Inclusive Education on empirically grounded and theoretically consistent

bases.

FINAL CONSIDERATIONS

This research points to the centrality of creativity as an inseparable dimension of
the teaching and learning process of students with Autism Spectrum Disorder (ASD). The
analysis of the data collected, both through participant observation and through the
application of pedagogical resources such as the color notebook via mood board, showed
that divergent thinking should not be reduced to a secondary activity, but understood as
a pedagogical strategy capable of enhancing the autonomy, self-esteem, and
communicative capacity of students. In this sense, creativity emerges as a resource that
transcends the artistic field, becoming a structuring element of school inclusion and the
construction of equitable pedagogical practices, by reorganizing modes of participation,

expression, and interaction in the daily life of the classroom (Assumpcao et al., 2025).

Throughout the development of the study, it became evident that this centrality of
creativity is not limited to the theoretical plane, but materializes in concrete practices that
reconfigure the school experience of the student with ASD. When systematically
mobilized through assistive technology, creativity enables students to produce their own
visual narratives, symbolically organize their perceptions, and find alternative channels
of communication with peers and teachers. In this way, creativity ceases to be seen as an
accessory attribute and becomes a guiding principle for pedagogical proposals that
recognize the uniqueness of ways of learning and expressing oneself, especially in the

context of Inclusive Education focused on ASD.

Furthermore, the results demonstrated that creativity, when intentionally and
plannedly stimulated, contributes to the integral development of students with ASD,
favoring both learning and socialization. The school, as a privileged space for cultural

interaction, must commit to recognizing and valuing creative expressions as an integral
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part of the curriculum, preventing them from being stigmatized or disregarded throughout
the stages of schooling. In this respect, the research confirms that creativity is not just an
individual skill, but a collective process involving teachers, families, and
multidisciplinary teams, configuring itself as an essential support network to overcome
barriers and promote meaningful learning, as it articulates cognitive, affective, and social

dimensions in pedagogical practices consistent with the principles of Inclusive Education.

Finally, this study invites researchers and education professionals to critically
reflect on the role of creativity in Inclusive Education, recognizing it as an indispensable
pedagogical and social tool for building fairer and more democratic school environments.
The analysis carried out, based on theoretical frameworks and empirical practices,
reinforces that the artistic and creative potential of students with ASD should not be
ignored, but incorporated as a didactic and methodological strategy. Thus, by valuing
divergent thinking as a structuring axis of inclusion, educational institutions strengthen
their ethical and social commitment, expanding opportunities for the cognitive, social,
and emotional development of students and contributing to the consolidation of a truly

inclusive school, open to difference and committed to equity.
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